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Abstract: This practice based paper is about creating a model of practice which reflects the Principles
of effective Learning and Teaching. Within these Principles the base premise is that learning and
teaching is people centred; and therefore the core business of education is to improve learning outcomes
and opportunities for learners and teachers to access effective learning and teaching. To do this, one
must also acknowledge the importance of learning and that relevant programming and effective delivery
are vital; however it is also the pedagogies employed that facilitate the learning. For the purpose of
this paper pedagogy refers to the art and Science of learning and teaching. Effective pedagogies will
create opportunities for effective learning and teaching.
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Figure 1: Pedagogy Matters

People Matter; Learning Matters; Pedagogy Matters!

EACHING IS FIRST and foremost about people. An inclusive learning community

is ‘A learning community that values, respects, supports and openly engages all

participants in the learning process, and through inclusive practice provides access

to and engagement with effective learning and teaching for all’ (Cara: 2006). Educa-
tion can provide opportunities and ‘open doors’ for people personally and professionally. It
is through and with education that societies demonstrate that ‘People matter; Learning mat-
ters!” Students of ‘special needs’ especially require an inclusive learning community that
recognizes, values and builds their unique contributions to the learning environment. In
reality, all students are students of special need; and therefore must be adequately catered
for. To do this one must have effective means to facilitate learning; thus pedagogies matter.
Accessible learning and teaching is the result of the employment of effective engaging ped-
agogies based on core Principles that create the opportunity for supportive learning environ-
ments. This practice focus paper is relevant to all levels and sectors of education because it
reflects on a holistic approach for creating this inclusive learning community.
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Prologue

As a young child, the author always knew that she would be a teacher; there was nothing
else that excited her more than learning. And as her mother often reminds her, the author
was an incessant questioner of everything and anyone in her quest for knowledge and under-
standing. But the impetus for the author’s desire to teach was that she recognized as a child
in her first year of schooling, that something was amiss in education. Even at this young age,
as the author observed classmates being punished for not understanding; the author was
questioning the status quo. As she overheard the Infant Mistress telling her parents not to
teach her mother’s native tongue because it would hinder her English skills and saw no
support for her multilingual classmates; the author recognised that there had to be a better
way to help all students. And; the final straw was when the author saw ‘special classes’ being
created for those who did not meet the norm of the day. These examples of past events, es-
sentially separated, boxed and labelled many students. The author knew then that education
was NOT stimulating learning for all. She knew then as she still knows now, that education
should be better for all students and that she could and would make a difference. The author
is still as passionate about education today and is still working at ‘Making a Difference’
because People Matter, Learning Matters and Pedagogy Matters. She strongly believes that:

All students are entitled to,

An excellent education and

Genuine opportunity to succeed

Irrespective of which school they attend,

Where they live or their home background. (Kosky, 2004)

Hence education is important since it provides opportunities in a broad range of areas includ-
ing the personal, professional, social and the economic. It provides the means for social
equity and more importantly, access. Since, ‘Structured inequality rests as much upon restric-
ted access to language and the world of thought as it does upon other resources such as jobs,
money, sex and status’ (Edgar, 1989: vii), it is vital that educators provide access to quality
education. Pedagogy matters!

Introduction

Educators in Australian Government schools are expected to demonstrate accountability and
improved student learning outcomes. The Department of Education and Training (as it was
then known), introduced research based PoLT (Principles of Learning and Teaching) as a
tool for educators to reflect upon and improve their practices in schools. PoLT for Prep to
Year 12 articulates six Principles that encourage professional dialogue to strengthen pedago-
gical practices. The Principles include a range of premises to build best practice. Refer to
Figure 2. By evaluating practice within these parameters, it allows teachers to use a common
language; a common reflective tool and a united means of deciding current and future direc-
tions based upon the findings through collegial and collaborative discussion.
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Figure 2: The Principles of Learning and Teaching (DE&T, 2001)

The Principles of Learning and Teaching P-12 (PoLT)

* The learning environment is supportive and productive

* The learning environment promotes independence, interdependence and self-motivation

+ Students’ needs, backgrounds, perspectives and interests are reflected in the learning
program

+ Students are challenged and supported to develop deep levels of thinking and application

* Assessment practices are an integral part of learning and teaching

* Learning connects strongly with communities and practice beyond the classroom

Doda and Thompson (2002) argue that, ‘In order to truly transform classrooms, schools,
school districts, educators must be willing to have themselves transformed as well...Change
occurs as a result of educators reflecting upon, evaluating and expanding their own beliefs
regarding the education of young people. Through the expansion of one’s beliefs, shared
visions can be developed that result in more meaningful learning experiences for both adults
and students.” Therefore, to enhance transformative practice one must recognise the import-
ance of teacher reflection that leads to pedagogical change over time. Using PoLT as a re-
flective tool allows this change to occur.

Context

The development of the Principles draws on recent National and International research. The
Principles, the support materials and PoLT training program were built upon other successful
Australian initiatives such as the Science in Schools (SIS) and Middle Years Pedagogy Re-
search and Development (MYPRAD). Consultation and trialling occurred in 2004 with 44
schools from seven clusters as the pilot program. To ensure relevance and validity, extensive
consultation had taken place within the education community.

Currently PoLT has been delivered to approximately 50% of government schools. This
training program included professional development for school co-ordinators and cluster
educators (area co-ordinators) to conduct PoLT within their own schools. In keeping with
today’s technological advances, online resources are available. To develop embedded and
sustainable practices, tertiary educators were also hired as consultants to support schools.

The author has been privileged to be a PoLT school co-ordinator, a cluster educator initi-
ating PoLT for schools and a Tertiary educator hired to facilitate and support schools. As
an individual educator, the author has also incorporated these Principles of best practice at
all levels and sectors of education from pre-school to tertiary and also within preservice
teacher education.

Since authentic practice would come from the work of those in the field, the implementation
and use of PoLT in schools recognised teachers as active researchers. Teachers actually ini-
tiate, develop and own the changes in practice and application within their classrooms and
schools. They collect their own data and can individually and/or collaboratively review their
practice. Additionally, the data can be aggregated to inform planning for relevant and timely
action plans that reflect local needs. Component Mapping is a key feature of the process
whereby surveys of staff and students, give teachers new perspectives on their teaching. To
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ensure that teachers would take part in this reflective process, this process was not to be tied
to formal evaluative processes which already exist in schools. This enabled schools and
PoLT co-ordinators to positively and proactively invite staff to take part in the process
without fear of recrimination, comparison or reprisal. The process was confidential.

The Principles in Practice

The PoLT process supports schools/clusters to improve learning and teaching through events
and actions taken by teachers using the Principles to generate improvements in pedagogy.
In turn, these improvements build student learning outcomes in a range of ways. Teachers
and schools determine the evidence for effectiveness and make appropriate judgements
leading to further action. The Mapping processes provide starting points for an ongoing action
research cycle which is educator led. However, the nature of action research means that initial
goals will develop and change as teachers share and reflect.

Teaching is a multifaceted and highly interconnected process and therefore an initial focus
on one aspect of pedagogy usually leads to reflection on many other aspects. The Principles
can support teachers to embark on a journey of evolving practice so that they can improve
and monitor their progress (Figure 3). This includes eight steps: Inquiry into pedagogy;
Identifying challenges/strengths/needs; Articulating goals; Critical Inquiry (action areas);
Enacting change in pedagogy (the initiated projects); Collaborative reflection and evaluation
which leads to Articulation of new goals. This is an ongoing cyclical process.

STUDENT PERSONAL
EVALUATIONS of REFLECTION
TEACHER PRACTICE AND
AND PERSONAL EVALUATION OF
LEARNING STYLES SCHOOL PRACTICE
(INDIVIDUAL)
& CLUSTER
TEACHER
EVALUATIONS
WITHINTHE SCHOOL
BEYOND THE
SCHOOL (CLUSTER)

Figure 3: Cycle of Ongoing Reflective Practice

The change process is designed to develop locally based decisions about learning and
teaching. The action plan is an agreed position generated at the school level and reflects
proposed pedagogical actions. PoLT self-assessment tools assist professional learning teams
in their pedagogical discussions. There are seven major instruments including teacher
questionnaires, Component Mapping against Principles of best practice, student perception
survey, student learning preference survey, professional learning team processes, curriculum
audit tools, school audit tools and cluster communication guidelines. To meet school needs
these are adaptable, inform the audit process and focus discussion in appropriate directions.
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To review staff practice, POLT coordinators conduct individual interviews (conversations)
with each teacher who has self-mapped against the components. These teacher generated
discussions are an opportunity to acknowledge and affirm teachers’ expertise and profession-
alism and encourages them to extend their practices. It creates legitimate and authentic dis-
cussion and planning time. Ensuing action plans and pedagogical modifications result from
informed decision making based on the data.

Rapid transformations including the knowledge explosion and technological advances
mean that students and educators now face ‘New literacies, New practices and New times’
and different ‘ways we see, read, think, research, reflect, write and make meanings to shape
school life, work life, private life and public life in new multi-channelled learning environ-
ments’ (Pandian, 2003). The current and future lifeworlds of today’s students bears little, if
any, resemblance to the needs and lifeworlds of students in the past. Since existing research
points to the teacher being the single most important factor in student engagement (Luke &
Freebody, 1990), then it is necessary for teachers to be reflective educators who continually
build their craft. They also need to understand that relationship building is a vital component
of successful learning experiences for teachers and students alike. The Department of Edu-
cation and Training, Victoria, noted that ‘The most powerful lever for reform is the trans-
forming of teachers’ practice. Teachers have a professional responsibility to continually
improve their knowledge and understanding about the craft of teaching and translate that
knowledge into practice’ (Middle Years Matters 2004: 2). Using the PoLT tool enabled
schools and teachers to start that reflective journey.

Multiple Layers of Simultaneous Implementation

As a long time leader of innovative effective educational practice, PoLT provided an oppor-
tunity to stimulate ongoing reflexive practice and continuous improvement. A tool that
supports teachers to be pedagogically reflective practitioners and engages them in long-term
professional and scholarly learning using common meta-language is most useful and relevant.
PoLT was one substantial tool that the author used widely in many diverse roles and respons-
ibilities and continues to evolve and use with modifications in current practice. See Figure
4: PoLT Implementation (DE&T website, retrieved June 2008.
http://www.sofweb@vic.gov.au)
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Figure 4: PoLT Implementation Strategy (DE&T, 2004)
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As an educational consultant, the author used PoLT in multiple ways to build best practice
including:

*  Self reflection to document and evaluate her work with students (role modelling the

process)

» Supporting school teachers to evaluate their individual practices and to understand their
students

* Collating and using PoLT data to understand school pedagogical needs (levels, sections,
schools)

e For a cluster of 7 schools to build a common vision and mission across sectors
» To facilitate preservice teacher (PST) use of the Principles in their current and future
practice

Within the confines of the paper, a brief overview of each journey is provided.

As a Self Reflexive Practice

Annually, the author always monitors and self audits her practices. For example, in 2007,
she completed the Graduate Certificate of Tertiary education to experience it prior to teaching
it to staff. Over a year of teaching, she self audited using the PoLT Principles. Using this
evaluative process evolved her practice and she created a series of digital folios which
demonstrated the audit. This process allowed the author to role model that reflection enables
the enhancement of practice and ultimately leads to improved student outcomes through the
creation of accessible education.

Similarly within school settings the author has component mapped her practice (See Figure
4) across the six key Principles. This was discussed with a colleague who asked ‘Why are
you under-rating yourself?’” This collegiate discussion allowed a range of perspectives on
practice to be elicited. Next she surveyed the students, documenting their perceptions of
teacher effectiveness. This was most interesting and somewhat daunting. However, looking
at the student feedback certainly confirmed some aspects and opened her eyes to others. The
perceptions trend was unanimous in recognising the need to incorporate more information
communication technologies and community involvement. The Component Mapping was
done pre, mid and post the projects so that progression and development was documented.

Taking this data into account the students devised a local issues project. By researching
local newspapers, the class devised lists of community issues. To substantiate this, the students
did an observation walk through the community and at the shopping centre, their survey
confirmed that the previously prepared list was representative of how the local people felt.
Through an open forum and discussion, the students planned a Japanese garden revamp
project for the school community to create pride and ownership. To do this they needed
funds; the principal agreed to match any funds raised. Next the students decided to run a
restaurant day and also hold discos for each section of the school. Teams were designated
and so began multiple student led projects which raised substantial amounts of money. The
discos went very well and the class of grade 5/6s became the waiters/waitresses; bouncers
in black suits; entertainment performers, publicity agents and chefs who prepared the healthy
menu with their Prep buddies. Next the students tackled the garden which was thoroughly
cleaned up, a new water fountain installed; new plants and tubs set up. It looked great and

232



CORAL CARA

the whole school enjoyed the transformation. The students had created a beautiful haven of
peace within the school for all to use with pride and joy.

Next, the class tackled the outside community. The author organised for the class and
another local school’s class (penpals), to meet and plant trees to create an athlete’s trail at a
local community park. The students worked diligently to create that section of the park. The
class felt strongly that building a community facility that provided a tree lined naturescape
for relaxation; would help develop pride and ownership within the community. The class
was proud of its efforts and its ability to promote community well-being. They knew that
they had contributed significantly to their school and local community environments. They
had ownership of all projects and were engaged from start to finish because the tasks were
relevant, authentic and student driven. The students had effectively decided upon, instigated
and implemented transformative change that benefited the whole school community and the
local community. Within the school the Japanese garden became evidence of this and beyond
the school walls, the athlete’s trail at the park will provide an everlasting memory and space
created by the students for the community in which they live. The projects also helped to
build the PoLT areas of need as identified in the data.

Figure 5: Self Reflective Component Mapping (Sample)

Sample of Component Mapping: Teachers evaluate themselves against criteria

Principle 4: Students are challenged and supported to develop deep levels of thinking and
application. 4.4 The teacher uses strategies that challenge and support students to question
and reflect.

5: I consistently design tasks that are structured to challenge and support students to engage
with deeper levels of understanding and practice through questioning, interpreting, and re-
flecting.

4: Between these

3: I tend to use tasks involving standard procedures and interpretations, but occasionally
use challenging tasks that engage students with deeper levels of questioning and interpret-
ation.

2: Between these

1: I almost always use tasks involving standard procedures with fixed response formats. I
rarely use tasks that require deeper level questioning and interpretation.

Personal Comment and Evaluation

233



THE INTERNATIONAL JOURNAL OF LEARNING

Personal Comment and Evaluation

4: I attempt to move students to deeper levels of thinking by teaching them to use strategies
and tools such as Y charts, cross classification charts, mind Mapping, question keys, Idea
charts, 5 whys, De bono thinking hats etc. I have created a thinking tool wall in the classroom
and students use the wall to select appropriate and relevant thinking tools to use as they
work on their inquiry. When presenting their findings to class, they also choose from a
range of presentation methods to highlight their work. All techniques and tools are explicitly
taught first and practiced, before they are added to the thinking wall so that students are
aware of their capacity, suitability and limitation. The tools are role modelled in various
class and individual activities. I can improve this by continually adding to our thinking tool
kit and by ensuring the fluent use of these tools by maintaining our learning task centres
and appropriate resources.

At a School Level
* For individuals, a similar process as to the self study process

Individuals volunteered and completed the individual and class surveys and met the PoLT
co-ordinator to discuss the reasons for their choices. Justifying one’s practice to another,
encouraged staff to articulate their practice in terms of what they did, how they did it and
more importantly why they did it. Discussion on ideas for projects using the individual and
level trend data collated, enabled relevant and authentic projects with buddies of like needs.
Thus ensuring supportive teams and combined projects that would build staff and student
engagement and outcomes.

For example, a senior class teacher noted her lack of local community involvement whilst
a junior class teacher needed to develop health and well being strategies. The classes were
‘buddied’ and worked on the concept of establishing brain food. In a nutshell, they went
shopping and partnered with the local greengrocer to supply a weekly box of fruit. They
educated parents and students alike about the value of having a water bottle and grazing on
fruit and vegies during the school day. Through this collaborative project the classes met
their aims and objectives, addressed student learning styles and created rich learning tasks
through authentic interactive learning and teaching. The project was so successful that parents
requested that the whole school take this on board; which they did. A highlight was multiple
parent thank yous stating that this project stimulated their child to regularly eat such snacks
daily (never had before). Teachers noted improvement in engagement and the lack of the
lull in the school day because students were adequately hydrated and nourished. A side effect
was the decrease in junk food at recesses because of the ‘good quality’ snacks that were
being consumed which also helped enormously with those who lacked breakfast. This was
transformative change that created lifestyle change.

* For levels or groups of staff

Level trends and needs became obvious by correlating the individual staff component maps.
Collaborative projects were developed to meet those needs. Staff previously not involved
became interested whilst watching exciting ‘special’ projects. The collaborative sharing en-
abled all staff to gain from the experiences of others and encouraged them to try some of
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the best practices that were evolving throughout the school. Each project was used to role
model effective learning and teaching and were presented to other staff at every opportunity
including cluster meetings and cluster event days. This was action research at its best because
it was based on student input. The educators became the initiators of change and the facilit-
ators of improved learning outcomes for themselves, their students and their colleagues.

This was important because staff evolved and developed ownership of the work. The
original design of each project was collaboratively developed but the implementation and
eventual outcomes were entirely of each classes’ decision making. The air of excitement
and eagerness spread throughout the school. In instigating this work, it was crucial to be
most aware of the already heavy workload experienced by the teachers. By working collab-
oratively on joint projects many learning outcomes were covered more effectively with
higher student engagement. Securing funding enabled the release of participating teachers
from their classroom to complete the interviews and surveying. This was a minor recompense
but was viewed favourably. The collaborative projects also addressed school needs, supported
individual and group learning and enhanced teacher practice. It was a win-win (Covey, 1999)
situation for all.

* For whole school trends

This was an important opportunity for the school as a whole to consider the trends overall,
and incorporate this into plans for improvement. It enabled individual teachers, levels of
teachers and schools to recognise strengths and needs. To ensure that teachers were recognised
for the good work that they were consistently doing, many professional development sessions
were held for them to familiarise with and recognise that they already did many things that
fit within the Principles of Learning and Teaching.

The whole school trends enabled more strategic planning and resourcing to take place;
this was an important consideration with limited budgets within schools. This trend also
enabled collaborative discussion to occur with neighbouring schools and within the cluster.
But most importantly, it allowed schools to promote and encourage reflective and improved
practices. By allowing individuals and groups of staff to initiate relevant and engaging pro-
jects, the staff and students involved, demonstrated and transformed the activities into
meaningful events which not only improved their understandings but also increased morale
and excitement for learning. In other words, it encouraged an atmosphere and ethos of growth,
development and interactive learning and teaching. Within the schools grants ensured that
the educators became the initiators of substantial and embedded practices.

At a Cluster Level

The seven schools (Primary/Elementary and Secondary) used the clustered data results to
ascertain needs across the cluster. Unexpectedly, the Secondary trends mirrored the Primary
(Elementary) school trends. Each sector had assumed that there would be no real correlation
between the results; yet in fact the opposite occurred. This enabled the Cluster team to work
on many initiatives for the entire Cluster. For example, the team conducted a whole Cluster
curriculum day for 500 teachers with multiple workshops that targeted the noted areas of
development. This was optimal learning with economies of scale which enabled Cluster
discussion and sharing of expertise and skills. It stimulated Cluster schools familiarisation
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with each other through public celebration of the philosophy and strengths of each school.
It created ownership and promoted cross-sector collaboration. By using pooled resources
and finances it enabled large scale joint ventures that would never have been possible for
individual schools. Also, monthly Cluster get-togethers with a professional development
focus were a highlight of the work. Creating a common dialogue between the sectors ensured
the ability to talk, share and build proactive practices.

Once again, successful funding applications enabled the schools to move forward with
substantive collaborative projects. The cluster gained from shared resources and provision
of activities by one school for all students across the cluster. For example, the secondary
schools had fully outfitted Science laboratories whilst Primary schools did not. Thus the
Primary schools attended the Secondary schools for Science activities. All gained benefits
including improved cross sector transition. In another example, the Secondary students were
invited into the Primary schools to help in sport and ICT skills. This again enabled mentoring
and as the research shows the mentors gained just as much as the mentored. Many collabor-
ative activities were developed between sectors including staff collaborations such as com-
bined sector Art shows and sports days across the Cluster.

At a Tertiary Level

As stated earlier, the author used the POLT Principles as a tool to evaluate and evolve her
practice. Over an entire year she documented and examined her practice. She tied the Prin-
ciples to various elements of best practice such as cultural and linguistic inclusivity. This
allowed the author to specifically target areas of strength and need within very specific
realms. She created overview cross classification charts; and created digital folios to document
and present the findings to others (stimulating deeper levels of self reflection). Thus, self
study was a means of sharing and collaborating with others across the dual sectors of higher
education and also TAFE. See Figure 6 (Cara, 2007), Sample of PoLT cross classification
chart. The question ‘So What?’ highlights possible actions stemming from the reflections.
In other words, reflection then requires action and evolution of practice, for continuous im-
provement. To further enhance and build upon her reflections the author presented her self
study at best practice conferences, forums and workshops. This further refined her practice
because to present to other educators requires even deeper elaboration and modification
through action-in-research and action-on-research (Schon, 1983, 1989). The author is a
practitioner who modifies as she works, and also modifies with post reflective adaptations.

As a Consultant and Critical Friend to 7 Schools

In this role, the author supported schools undertaking the PoLT journey. Through provision
of PoLT professional development for teachers, by maintaining contact and visiting schools
she was able to support their reflective journeys. This was an important means of scaffolding
PoLT implementation since ‘The commitment and enthusiasm for PoLT was sometimes
difficult to maintain following the workshops when teachers returned to their workplace and
the myriad of priorities related to their work. The critical friend contacts are vital for keeping
the momentum for the change process and providing support for action planning over the 3
year time frame’ (ACEP, 2006). Each school individualised their projects to build upon
strengths and to cater for needs. Essentially this was locally based authentic practice.
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It is important to have some contextual understanding of the success of POLT implement-
ation in Victorian schools. For instance, during 2005 and 2006, 650 Primary and secondary
schools from Government, Catholic and Independent schools participated in the PoLT
training program. The following is a summary of an online survey for 588 component mapped
respondents (December, 2005) including Principals, Assistant Principals, Cluster educators,
School co-ordinators and teachers (DE&T web, 2008):

*  96% agreed or strongly agreed that the Principles were an accurate depiction of effective
teaching

*  94% agreed or strongly agreed that Component Mapping raised awareness of effective
pedagogy

*  97% agreed or strongly agreed that the PoLT program increased awareness of effective
teaching

In the survey, the Principles of Learning and Teaching P-12 were universally praised as a
clear and a valid framework that captures the essence of quality pedagogy and provides a
strong basis for a discussion, while the component Mapping was strongly endorsed as a
professional development experience that provides impetus for change (ACEP, 2006).

ACEP, 2006 also found that surveyed participants believed PoLT positive outcomes in-
cluded:

* The process provided the impetus for change

* The role of the Cluster educator was critical in driving the initiative

* The resources including the manual were useful guides for auditing and action planning

» Establishment of Professional learning teams encouraged discussion, support and collab-
orations

* Overall, principals and school co-ordinators indicated that PoLT was a great initiative

Further some main challenges noted included:

»  Workload issues need to be monitored and teachers supported in the process

» All groups had to grapple with whether the main focus should be at the teacher, school
and/or cluster level

* A universal theme was the issue of resources and teacher release which required funding,
time release and/or personnel management

*  Some co-ordinators noted difficulty in staff taking part and committing to the Principles

Overall, it can be seen that the use of PoLT as a reflective tool for individual teachers, groups
of staff, schools and clusters of schools to improve practice and student learning outcomes;
has been most successful. However, as with any initiative there are also issues and challenges
to be acknowledged.
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Figure 6: Issues Analvsis Cross Classification Chart
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Issues and Challenges

As a leader in schools, the author supported staff skill development and enhanced learning
and teaching for all students. PoLT was a useful tool to stimulate reflexive practices. However,
initially PoLT was overwhelmingly not trusted by staff. Initially, the common fear was that
it would be used as an auditing tool by Principals and Leadership. This meant continually
juggling the needs and expectations of all staff. An important means of ensuring that staff
would volunteer was to adamantly ensure that the process was never associated with the
formal processes of staff review. This enabled complete confidentiality; which built effect-
iveness and impact since the process grew upon a basis of mutual trust.

Time management was also a major issue. Funding had to be attained to enable the time
to co-ordinate, meet and support staff in their endeavours. There was no point in evaluating
practice if we could not then instigate projects and activities to build areas of need and interest.
It also required time allocation for staff release to attend individual and group meetings.
And, importantly, it required leadership support and recognition that enabled and celebrated
staff and student development. Schools had to invest in the co-ordinator role and the Cluster
educator role, because time allocation of one day per week allowed the Cluster team to or-
ganise the major events that promoted understanding and application of the PoLT Principles.
And as discussed, resourcing had to be allocated to enable the major events to be funded.

Documentation of the process was extensive and very time consuming. Inputting the data
had to be manually done for each student and each staff member for every level and school.
The sophistication of the software in the beginning was not adequate; but it gradually im-
proved as implementation feedback was incorporated.

Successes and Gains

As aresearch based model PoLT enables schools and clusters to improve and monitor progress
in learning and teaching across P-12. It is used by teachers for teachers. It is cyclic action
research that is inquiry based and student centred. It promotes authentic learning and teaching
in normal classrooms with real practitioners and real students. Practitioner research is an
important means of effecting educational change since itis ‘...an invitation to learn, a means
to tackle the tough questions that face us individually and collectively as teachers, and a
method for questioning our daily taken-for-granted assumptions...” (Mills, 1999: v). Import-
antly all participants talked about the elements that they would retain as part of their learning
and teaching repertoire. The work itself was in fact, the creation of reflective practices.
Personally, individuals gained from the opportunity to reflect upon their practices in a
supportive atmosphere. Professionally they gained through collaborative sharing and gained
kudos for exemplary work. Presenting to the Cluster enabled cross-sector growth and built
community connections and enhanced transition. For example, Primary/Elementary students
attended the Secondary schools for specialised band practice, and Secondary students came
into Primary schools to support a range of sessions. These partnerships were mutually bene-
ficial to all parties. 100% of participants demonstrated self perceived and coordinator per-
ceived growth and development in their pedagogy and engagement of students. All educators
noted changes in their pedagogical approaches to meet the needs and interests of their students
and school communities. This was phenomenal growth which was also evidenced in their
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comments. Since all groups volunteered for participation one might also presume their
willingness to adapt.
A sample of teacher voice included the following positive statements:

‘It has been very useful to see both strengths and weaknesses in my teaching and student
perceptions of their learning’

‘It provided shared language between professional learning teams and across the year
levels’

‘Ivalued discussion of results with a colleague in a non-threatening way and focusing
on improving areas of weakness and sharing my strengths’

‘Using PoLT has increased professional exchange between teachers at our school with
positive results’

‘Staff are now ready to view change more favourably’

‘As a leader in schools, PoLT provided me with a process and structure to support in-
dividual staff, students, the school community and the Cluster in its effort to improve
practice and student outcomes’

Conclusion

The illiterate of the 21% Century
Are those who cannot Learn,
Unlearn And Relearn (Alvin Tofﬂer)1

Reflexive practice is essential if education is to meet the current and future potentials of all
students. 2020 predictions that seventy percent of job categories, products and services have
yet to be invented; that people will have up to thirteen career changes, six job changes, and,
up to four retraining phases (Gibbs: 2001), emphasizes the development of education that
can meet these changing needs. As Gardner (2000) argues, °...unless one has the opportunity
to think about what one is doing and to reflect on what went well, what went poorly, and
why, the chances for a long-term improvement curve are slight. Time for individual and
joint reflection must be built into the schedule; if it is not, then genuine change is most un-
likely to occur.” In summary, the use of the PoLT Principles of learning and teaching to reflect
upon and enhance practice was successful.

This paper describes a brief overview of multiple layers of PoLT implementation across
all sectors. It was a useful tool to stimulate reflective practice with ongoing monitoring and
improvement. Teachers gained from reflective practices. They created engaging relevant
student centred projects. The component mapping process was integral to the development
of the locally based action research since it provided the evidence for that action. The gener-
ated profiles provided useful insights into teacher’s current practices. The individual and

! Toffler quoted in Cara, 2006a:94
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aggregated data also provided the basis for school action plans. The discussions provided
an opportunity to acknowledge and affirm teachers’ expertise and encouraged teachers to
extend their practice. The main benefit however, was the opportunity to own the process
and evolve it to suit the school community. It was teachers actioning their own research.
They were in fact the effective practices.

Students gained ownership of collaborative projects and felt valued and listened to. The
PSTs gained from using PoLT in a 5 week buddy project in schools. The experience of using
POLT as a reflective tool was proactive and positive. We must continue to build minds that
are flexible, open to new learning and able to adapt, modify and transform thinking into
workable knowledge that can be utilized in current or future lifeworlds. As Cope and Kalantzis
(2003) state, ‘The new technologies, and more broadly the changing social worlds of work
and citizenship, require a new educational response.’ The response necessarily must be one
that equips students for their future lifeworlds whatever that may be. Reflexive practice en-
courages flexible, evolving practice that will meet these needs. These life skills will arm
students for the future.
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